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Abstract

This article explores the role of effective entrepreneurial education in township communities, to address some of the economic challenges facing poor township communities. Effective entrepreneurial education has the potential to ignite economic transformation in township communities. This effective entrepreneurial enterprise should be based on the understanding of whole education principles. This article also explores the role of the social missional entrepreneurial church by applying effective enterprises that would run entrepreneurial activities in township communities. The social missional entrepreneurial church understands that it should approach its mission holistically; ‘holistic’ here referring to the spiritual, physical, mental, social, emotional and economic spheres. This explorative study aims at understanding how to implement the social missional entrepreneurial enterprises in township communities. It explores effective entrepreneurial programmes that could be an engine in transforming the township communities. It focuses on the definition of education, specifically entrepreneurship education, and how can it be implemented effectively. This entrepreneurship education should resonate with those who live in township communities. It should address the needs and challenges that face township communities. The article will also explore the meaning of the township economy. It will examine the role of Churchpreneur, which refers to the social missional entrepreneurial church in the spotlight, and how this kind of church can be a place where entrepreneurial education is promoted.
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Correctly identified

According to research carried out by the author (Manyaka-Boshielo 2017a; Manyaka-Boshielo 2017b), there are many informal economies taking place in townships. An informal economy is defined as ‘unregulated by institutions of society, in a legal and social environment where similar activities are regulated’ (Charman et al. 2017:1). As reflected upon in the author’s other research, the township is full of informal economic activity everywhere. Charman et al. (2016:1) argue that ‘the informal economy provides opportunities for employment and entrepreneurship’.

The aim of this article is to reflect on entrepreneurial education that could be effected so the township economy may grow and bring transformation. Entrepreneurship education is expected to give birth to generations of entrepreneurs who are productive and efficient so as to have high competitiveness in the global market (Imorah 2016:291).

This kind of education is holistic; it touches the whole human being. According to Hornby (2007), the Oxford Advanced Learner’s Dictionary, education is a process of teaching, training and learning, especially in schools and colleges, to improve knowledge and develop skills. Illeris (2009) puts it this way regarding learning:


Learning aimed at changes not only in what we know but changes in how we know has an opposite rhythm about it and comes closer to etymological meaning of education (‘leading out’). ‘Informative’ learning involves a kind of leading in, or filling of the form. Trans-form-ative learning puts the form itself at risk of change (Not just change but increased capacity). (p. 42)



Herbert Spencer (1820–1903), the leader of a naturalistic movement, argues in his philosophy that the aim of education is preparation for complete living: physical well-being, vocational efficiency, parenthood, citizenship and enjoyment (Collier’s Encyclopaedia 1963:vol. 8 of 24 volumes, p. 589).

The author is a black South African practical theologian, living in Nellmapius, north-east of Pretoria, who was born into an extremely poor family in Maphotla. Subsequently, his family moved to Moteti in Dennilton in the early years of his life. He does not merely read about poverty in textbooks, but has experienced it. He knows the pain of living as part of the poorest family and community. He knows how it feels to go to school without food, shoes and so on. He understands how it feels to be excluded and marginalised in your own country of origin.

Because of poverty, the author’s family failed to enrol him at school; fortunately, in January 1979, he was converted to Christianity (accepted the Lord as his personal saviour), something that transformed his life forever. One of the church members adopted him and sent him to school to do Standard 5; later he began to look for a temporary job to support himself until he completed his studies. He did not like to be a burden on anyone; he wanted to do things that could change his life and future by himself. He believed that as he is created in the image and likeness of God, nothing would be impossible for him. This narrative of God gave him a strong sense of agency inside him. God’s narrative had changed his personal narrative.

Today as the author works in ministry, his work involves all pastoral ministry. Through this work, he is exposed to many people who are still living in poverty in Nellmapius Township. As a minister, it came to him that it is not enough to teach the word of God and pray for people; something must be done to help the people to overcome their unfavourable situation, which limits their freedom to become what God intended for them. To achieve this, church services cannot be only on Sundays but must be every day. Hence, the author proposes a missional-social entrepreneurial church, called ‘Churchpreneur’. The church should not only be heaven-focused but also Earth-focused. This means it should be relevant to address the daily struggles people endure.

Methodology

The methodology is generated from secondary data, and the author will also add his personal observations since being actively involved in the township community of Nellmapius.

Entrepreneurship education

Hindle (2007) defined ‘entrepreneurship education’ as the transfer of knowledge of how, by whom and with what effects opportunities to create future goods and services are discovered, evaluated and exploited. Education can serve as a preparatory function in relation to a new venture initiation or start-up, whereby the transfer of knowledge and acquisition and development of relevant skills would be expected to increase the self-efficacy and effectiveness of the potential entrepreneur (Gormon, Hanlon & King 1997:193).

Moreover, they continue by saying entrepreneurship education is a ‘preparatory function’ for the launch of new ventures, as well as a means to increase self-efficacy. Entrepreneurial education is associated with entrepreneurial self-efficacy, which may increase entrepreneurial intentions (Wilson, Kickul & Marlimo 2007; Zhao, Seibert & Hills 2011). ‘Self-efficacy’ refers to a belief in one’s ability to successfully perform the various roles and tasks of entrepreneurship.

Gamede and Uleanya (2017:2) defined entrepreneurship education as the purposeful intervention by an educator in the life of a learner to impact entrepreneurial qualities and skills to enable the learner to survive in the world of business. The culture of entrepreneurship must be established early in the lives of the people living in the township communities. Gamede and Uleanye (2017:1) stated that ‘the key to the success of establishing a culture of entrepreneurship in South Africa is education, which depends on all the stakeholders’ participation, including state, educators, parents and learners’. The aim of entrepreneurial education, from primary to tertiary, is to transform communities to be productive. Imaroh (2016:288) stated that ‘formal education aiming at improving competitive human resources requires links and match with the industrial world’. This simply means that education should be relevant to the conditions of the times.

Erasmus et al. (2006) described entrepreneurial education as a structured, formal conveyance of entrepreneurial competencies, which in turn refers to the concepts, skills and mental awareness used by individuals during the process of starting and developing their growth-orientated business venture. The aim of entrepreneurship education is to raise individuals who are capable of starting new business ventures (Timmons, Eisenman & O’Conno 2015).

Entrepreneurial education has been defined as ‘the skills and knowledge that individuals acquire through investment in schooling, on-the-job training and other types of experience’. Effective entrepreneurial learning as a problem-solving process centres on ‘the acquisition, storage and use of entrepreneurial knowledge in long-term memory use’ (Rae & Carswell 2000:221).

Entrepreneurial learning means learning to recognise and act on opportunity, as well as interacting socially to initiate, organise and manage ventures (Rae 2005:324). This helps learners to recognise opportunities as they prevail in their context. It means that instead of seeing problems, they see how to solve those problems.

Opportunity is the ability to see solutions to problems. So when township people, who live with many challenges, undergo entrepreneurial learning, they would be able to identify opportunities in their spaces.

They are not only going to identify but will also know how to exploit those opportunities. This means that recognising an opportunity without acting on it or exploiting it is not enough.

Social entrepreneurship education would follow the same patterns of business entrepreneurship. Entrepreneurship education helps improve knowledge and skills of students so that the potential entrepreneurs are well equipped with the essential competencies to enter the business environment (Kiyani 2017:276). What makes the difference between business entrepreneurship and social entrepreneurship is that business entrepreneurship focuses on profit while social entrepreneurship focuses on social impact.

According to his understanding of the preceding description of entrepreneurship education, the author puts it this way: the purpose of entrepreneurship education is to improve knowledge, sharpen skills and encourage behaviour that will help learners be ready to start and run their own businesses. This may be possible by following the correct models and methods of teaching and learning. Thus the following section will highlight different models that could be followed in designing and developing learning materials.

Models of teaching

There are three models that have been used through the years. They are recorded as follows: supply model, demand model and competence (Bechard & Gregoire 2005).

The supply model focuses on pedagogical methods highlighting a behaviourist paradigm; this model places the teacher as the one who possesses the knowledge and the student as the one who receives the knowledge from the teacher. The learner is just passive in this paradigm. It is carried out through lectures, reading, watching and listening. In this model, the learner comes to the teacher as an empty vessel, in need of being filled by the teacher.

The demand model ‘focuses on pedagogical methods highlighting a subjectivist paradigm involving personalized meaning through participation in terms of exploration, discussion and experimentation’ (e.g. library use, interactive searches and simulations). It is better than the first model; at least there is participation.

The competence model focuses on pedagogical methods, highlighting an interactionist theoretical paradigm, in terms of active problem-solving in real-life situations, where teaching is concerned as a strategic intervention to influence how students organise the resources at their disposal (e.g. knowledge and abilities) into competences that can be mobilised for action. This model is the one the author would prefer. Learners are included among those who create knowledge.

Both the demand and competence models fit well within the constructivist approach to entrepreneurship education (Blenker et al. 2012). Constructivism assumes that learning involves active participation of both the learners and teachers in the construction of new understanding.

‘Learning’ is defined as the process whereby knowledge is created through the transformation of experience. Knowledge results from the combination of grasping and transforming experience (Kolb & Kolb 2005:193).

Any effective learning must begin with the respective experiences of the learner and the teacher. Learners would be able to easily understand what they are learning because it is connected to their experience. The learner must be able to use his or her experiences to create new knowledge and a new reality. The process of creating this new reality cannot be left to the teacher alone; the learner should play a critical role because the learner is the one who will use the knowledge in his or her environment.

A constructivist learning environment is a learning environment where social interaction, dynamic enquiry and metacognitive reflections are paramount to the student’s success (Sultan, Wood & Koo 2011):


There is no one constructivist theory, but most constructivist theories agree on central ideas: (1) learners are active in constructing their knowledge, and (2) social interactions are important in this knowledge construction process. (Ekpenyong & Edokpolor 2016:150)



This constructivist approach will be appropriate for township entrepreneurial learning; the people in the township have been surviving in the harshness of exclusion and marginalisation, and they can use their survival skills to create prosperous living.

In simulating entrepreneurial learning as a process of co-participation, a relationship-based approach that includes arguments, debate and collaboration with others is central (Pittaway & Cope 2007:213). Learning, therefore, is seen ideally to be a process involving the use and analysis of experiential and theoretical knowledge in various forms of reflection, (re)conceptualisation and action (Pittaway & Cope 2007:213).

Township economy

In this article, township economy would refer to any product or services that have been produced, distributed and consumed in township communities (Manyaka-Boshielo 2017a:4). In the 2015 State of the Province address, the Gauteng premier (Makhura 2015:19) stated that township residents must be able to create products and services they use. The township members should be the sole drivers of this township economy.

The author has observed that most township communities belong to stokvels. Malefane and Kok (2017:4) define ‘the stokvels as an umbrella term used to describe savings organisations in the African community in South Africa’. Before 1994, the majority of South African people were excluded from the mainstream economy. They were unable to own land, which hindered them from building capital and accessing credit (Malefane & Kok 2017:4). The money in townships rotates through stokvels.

The research company Africa Response (2014) found that 65% of stokvel savings caters for burials, 30% goes to savings, 21% to groceries and only 4% to investments (Malefane & Kok 2017:4). The same research company estimated that stokvels’ market value is R44 billion, a colossal R2.6bn a year, and that they have a combined membership of over 11.4 million people (Malefane & Kok 2017:4). The wish and prayer of the author is to see township members becoming part of this promising market.

The author persists in thinking that if these communities can sit down and have powerful conversations, they would be able to start a community bank that would help them to fund their small and medium enterprises. In the township there is a great deal of ongoing informal economic activity. As mentioned previously on the issue of stokvels, there is a lot of money circulating without the required proper regulations. This is not the only informal economy that is happening; many informal businesses exist. The informal economy could be defined as being ‘unregulated by the institutions of society, in a legal and social environment where similar activities are regulated’ (Castells & Portes 1989:12; Charman et al. 2017:36).

Research estimates suggest that the country’s informal economy provides employment for at least 2.4 million people (13% of the labour force), in addition to contributing towards the livelihood of 4.4 million unemployed and 14.9 million adults officially described as not economically active (Charman et al. 2017:37).

Indeed, many people in the township support their families through this informal economy, and they are able to create jobs for others. Even though many say these communities are the poorest of the poor, there is nonetheless a great deal of money in these communities. The fact that shopping malls located in these communities include big shops demonstrates that they have observed that there is a good market in the township communities. For example, in Mamelodi, there is Shoprite, Spar, Pick n Pay and so on. They are tapping into this township economy.

This article prefers a constructivist learning theory, as indicated in the previous section. This is a learning method that starts right where people find themselves. People in the township economy have managed to survive the tough times of exclusion and managed in their horrible environment; they can use the same strategy to create knowledge that would be transformative in their communities. There is agency in township communities. This agency can be ignited through entrepreneurial education.

Because the author is a practical theologian, the constructivist learning theory sits well with him. Practical theology starts by listening to the narratives of those who are living in the local context, including listening to the culture and traditions and whole background to the narratives.

The role of big businesses that enter the township

The author observes that since big corporations entered the township, they have killed the supermarkets that were owned by locals or township businesspeople. Indeed it is totally impossible for local businesspeople to compete with the big corporations that are now operating in the townships. According to black empowerment policies, those who do business in townships must empower the township communities. In this regard, when a mall is built in the township, the owners must make it easy for small businesses to operate in the mall, with reasonable affordable rentals. Big shops such as Pick n Pay must sell shares to the locals who aspire to be in the retail trade so that eventually Pick n Pay might be owned by locals themselves.

Practical theology

What is practical theology?

Practical theology takes place when theology tries to answer the concerns of a specific context. Theology will be useless if it cannot work towards solutions of specific contexts. The theology must be socially constructed in a specific context, as we will see in the section on constructivist theory.

Browning argues that different thinkers share one fundamental idea: that practical thinking is the centre of human thinking and that theoretical and technical thinking are abstractions from practical thinking (Browning 1996:8). He continues by saying that theology operates in the same manner; it starts in practice and moves to theory and back to practice.

How can practical theology unearth the context in which it operates? According to Browning (1996), it is to strive to understand the stories of those who are the actors or subjects inside the context. The actors are not acting out of themselves, but there is a background or horizon that influences them to act the way they do. So the fundamentally practical theology is their thirst to understand the context and to try to describe the dominant traditions that are at play. He uses words such as ‘foreground’, ‘background’, ‘centre’ and ‘periphery’ (Browning 1996:91).

The theology must start with the story of a specific context, which can then move towards historical and systematic theology to bring real transformation. By so doing, it will try to hear from scripture what would be the mind of God concerning the specific situation.

Ballard (1992:29; Manyaka-Boshielo 2017a10) describes the work of practical theology in this way:


The special task of practical theology is to start with the concrete, historical, critically evaluating and enabling practical life of the church in all its forms, drawing on his findings of fundamental, historical and systematic theology. (p. 10)



The post-foundationalist practical theology approach forces us to listen to the stories from people of their struggles within real situations. Therefore, the post-foundationalist practical theologian pays much attention to the stories of people who face real problems in their specific local context (Manyaka 2015:6; Manyaka-Boshielo 2017a:10; Muller 2011:204).

By understanding the stories from a specific local context and the stories of God, theologians are able to facilitate a better outcome for the people who need help. In this article the author spoke about poverty, which leads to other human brokenness and exclusion. Jesus said to his followers that they should pray and say, ‘[y]our kingdom come’. This means that if the kingdom of God prevails here on Earth, the patterns of poverty will be removed, and there will be new patterns of inclusion and wholeness emerging in the township.

The missional-social entrepreneurial church

As the author stated, it is not enough to do pastoral ministry without touching the lives of people entrepreneurially so that their lives will be transformed permanently. Indeed, the author hates food parcels because they create a sense of dependency. As a practical theologian, the author is convinced that the change people want to see can be facilitated by the church: a missional-social entrepreneurial church. He truly believes that social entrepreneurs are called by God to bring community transformation. Dana (2010) talks about how religions serve the reservoir of wisdom and value towards shaping entrepreneurial activities. In the next section, the author will explore the concept of entrepreneurship, before continuing to explore the missional-social entrepreneurial church.

Entrepreneurship

In order to understand the missional-social entrepreneurial church, the author wishes to start by defining the concept of entrepreneurship. What is it? The term ‘entrepreneurship’ connotes ‘a special, innate ability to sense and act on opportunity, combining out-of-the-box thinking with a unique brand of determination to create or bring about something new to the world’ (Martin & Osberg 2007:31). It is also important to define the concept of entrepreneur, a term that is derived from the French verb entreprendre, meaning to do something or undertake a project or activity (Manyaka-Boshielo 2017a:2). Schumpeter (1934:78) identified entrepreneurs as ‘innovators who carry new combinations’, thereby precipitating economic development.

Kiyani (2017:271) argues: ‘creation of new opportunities and execution of those opportunities in uncertain and unknown environment is entrepreneurship’. Entrepreneurs can be characterised as individuals who discover and experience business opportunities (Fellnhofer 2017:60).

Social entrepreneurship

Bacq and Janssen (2011:388) define social entrepreneurship as ‘the process of identifying, evaluating and exploiting opportunities aiming at social value creation by means of commercial, market-based activities and the use of a wide range of resources’. Social entrepreneurship aims to serve basic and long-standing needs through innovation, unlike commercial entrepreneurship, which focuses on new needs and profiteering (Cohen & Peachey 2015:113). Social entrepreneurship is linked with:


… innovative activities and services that are motivated by the goal of meeting a social need and that are predominantly diffused through [existing and newly created] organizations whose primary purposes are social. (Lisetchi & Brancu 2014:90)



Charles Light defined social entrepreneurship as an effort to bring about sustainable change through pattern-breaking ideas to solve intractable social problems (Mostert 2012:69).

A social entrepreneur is an individual working on his or her own account while primarily pursuing prosocial goals, that is, goals set to benefit people other than the entrepreneur (Stephane, Uhlaner & Stride 2015:309).

Churchpreneur (the author’s term for the missional-social entrepreneurial church) is designed to empower the community through skills of identifying and exploiting opportunities available in the township community. This church does not give people fish but teaches them how to catch the fish. It simply means that the church empowers the community with social entrepreneurial skills. If there is a need for food parcels, they should be provided as a temporary measure for a short period of time. The community should be made aware that they have got potential. Churchpreneur has the ability to communicate within the church and also has a public voice.

The Churchpreneur ignites the potential that lies dormant. The message of salvation is the message of integral human liberation and progress. For this reason, the first task of the church in the city is to help people to better their quality of material as well as their social livelihood (Moloi 2014:5).

Choi (2010:378) puts it this way: Korean churches are involved with business and community development issues directly and indirectly. Some churches and pastors hold formal programmes to inform their members of business opportunities. To take this further, they started a formal and informal organisation that could afford to offer loans to Koreans because the conventional banks were unable to offer Koreans loans.

There is a lesson to be learned by township churches. Over a period of years the author observed that township churches have a dependency mentality that was perhaps created because of the poverty they experienced. Township churches have expectations that white churches must donate to them. The author still remembers, during research conversations, township pastors expressing the expectation of assistance from white research participants.

Therefore, the township church can learn entrepreneurial activities from the Korean church in New York so that they might be self-sufficient, self-governing and self-supporting. This would only be possible when we become a missional-social entrepreneurial church. Fagerli et al. (2012:16) defined a missional church as the essential nature and vocation of the church as called and sent to people. Christian entrepreneurial purpose differs from secular entrepreneurial purpose. Christian purpose is about being obedient to and serving God. The Christian entrepreneur must witness God’s goodness, serve others and use business as a vehicle to worship God (Anderson 1999). Entrepreneurial people are called by God to add value to society. So an entrepreneurial church must teach and promote social entrepreneurial activities in the community. Black churches in the UK and other parts of the world were also entrepreneurial; therefore South African township churches must rise to become an entrepreneurial church. Taylor and Chatters in Ayantunji Gbadamosi (2015:6) highlight that black churches are traditionally involved in spearheading a number of programmes geared towards emphasising their significant roles in mediating the broader social environment. The programmes include the following: social, educational and health services for congregants and surrounding communities; economic development initiatives; job training programmes; and a programme for the elderly and their caregivers.

Shumba (2015) stated that:


As part of ensuring that churches encourage business formations and growth, various church organizations have taken deliberate steps to encourage business growth. In this regard the Zimbabwe Assemblies of God Forward in Faith Ministries (ZaogaFIF) which is one of Zimbabwe’s largest Pentecostal movement led by Apostle Ezekiel Guti, established a ministry dedicated to business called African Christian Business Fellowship. (p. 155)



He continues saying that, according to the church website (www.faith.ministries.net), a business forum is a ministry dedicated to empowering believers to start, build and consolidate businesses through the application of biblical principles (Shumba 2015:155).

Designing and developing relevant learning materials

In this section, the author has researched effective learning materials that could be used to empower township communities so that they might take their rightful place in South Africa. Indeed, in order for the township economy to be realised, training must be effected as an empowering tool.

The design and development of learning materials must be informed by the constructivist learning theory. This theory emphasises the active participation of the learners in the process of learning. Past experiences and past knowledge is critically important. The learning must encourage the learners to start with what they know already.

The programme might concentrate on the following: theoretical knowledge, understanding the context of the learners, how to start the business and running of the business.

Conclusion

The church is being called to work towards social transformation in the township. Social entrepreneurial activities must be promoted through entrepreneurial learning. The doors of the church should be open and strategies sought to train township members for township economic activities.

The pastor, whom the author believes is an entrepreneur, should be the one who leads the church as a social enterprise. He or she must begin to preach about the importance of entrepreneurial activities in the township. The sermons should encourage people to start new businesses. In addition, the sermons preached should be more relevant by addressing current problems that the township communities are facing daily.

The missional-social entrepreneurial church should start with informal ministries such as a business forum, where church members would be encouraged and trained in how to start, run and consolidate a business. This will assist with building a culture of entrepreneurship in the township communities.

A legal business institute can be established to train rounded businesspeople who will lead the communities of the world. This institute should be influenced by biblical principles. By doing this, the church would be in a position to influence the world. The missional-social entrepreneurial church would be a relevant answer to social and economic challenges.
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